


















































Collegiate School, USA

A Brief History:

Collegiate Scool, a day school for boys, is the oldest independent school in the United
States. Tracing its origins to 1628, the School was established by the Dutch West India
Company and the Classis of Amsterdam, the parent ecclesiastical body of the Dutch
Reformed Church for the colonists of New Amsterdam. Only once in more than three
centuries were the School's doors closed. When the British occupied the city during
the American Revolution, most of the Dutch, including the schoolmaster and the
students, had to leave the city.

Beginning with Adam Roelansten, 28 headmasters have guided Collegiate "so that first
of all in so wild a country, the youth be well taught and brought up." As New York City
expanded to the north, the School moved from its original quarters on the southern tip
of Manhattan Island. Prior to 1892 the School occupied a number of different
locations. In 1892 it settled at its present site next to the West End Collegiate Church.
In its new quarters, Collegiate took on its modern form as an all boys' school and
continued to develop its college preparatory programme.

Incorporated in 1940 as a non-profit organisation under the Education Act of the State
of New York, Collegiate School is governed by a 25 member, self-perpetuating Board of
~ Trustees composed of alumni, parents, friends of the School and representatives of the
© Consistory of the Reformed Protestant Dutch Church of the City of New York. While
~ Collegiate is no longer a church-directed institution, the School maintains its historic
association with the Collegiate Churches and shares some facilities with the West End
Collegiate Church. A non-denominational school, Collegiate attracts a diverse group of
boys, families and faculty that has characterised the School for many years. Collegiate
takes a leadership position in many aspects of teaching and learning and looks to the
future with a stable enrolment, strong faculty, significant financial resources and
expanded facilities.

Campus:

Over the years, Collegiate's acquisition and integration of several buildings surrounding
a common courtyard have provided the physical space for growth and expansion.
Renovations and improvements throughout the complex support the goals of the
School’s comprehensive, liberal arts curriculum. The schoolhouse on West 77th Street
is, together with the adjoining West End Collegiate Church, an historic landmark in
the City of New York. Platten Hall, located on West 78th Street, was completed in
1967 and expanded to 11 stories in 1990, In 1977, Collegiate purchased the West End
Plaza Hotel at West End Avenue and 78th Street and began to link it with other
Collegiate facilities. Apartments on the upper floors of the building were made
available to faculty members. New construction in 1997 utilised valuable space
between West End Plaza and Platten Hall, significantly enlarging the campus. From the
Platten Hall entrance on West 78th Street, a reception area leads to all Collegiate
facilities.



Lower and Middle School students spend most of their school day in Platten Hall and
West End Plaza. The Kindergarten occupies the third floor of West End Plaza and
enjoys two large, sunny classrooms adjoining a block/project room. Lower and Middle
School classrooms are located on the 4th, 5th and sixth floors of the attached buildings.
Platten Hall houses facilities used by all grade levels. In addition to a 267 seat
Theatre/Auditorium, administrative and support offices, and two dining rooms,
Platten Hall includes two gymnasiums, a fitness centre, a "black box" Theatre, a music
studio, several practice rooms, an extensive library and Upper School laboratories for
Physics, Chemistry and Biology.

The school house on West 77th Street was built in 1892 and provides space for the
Upper School. In addition to classrooms for Upper School, the building includes a
student centre, departmental offices for faculty and college counselling, an Upper
School computer laboratory, and a ground-floor gymnasium with access to the
courtyard and Platten Hall.
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Enrolment and Admissions Policies and Requirements:

Approximately 630 boys are enrolled at Collegiate each year. Normally, new students
are admitted to the School in Kindergarten and Classes V, VI, VII and IX. When
openings in enrolment occur in other Lower, Middle or Upper School grades they
become opportunities for new applicants. Through eighth grade, the boys are divided
into heterogeneously grouped homercoms. In Classes VII through XII, teaching
sections vary in size according to the subject being taught.

Collegiate seeks to enrol boys of sound character and educational promise. Much of the
strength of Collegiate comes from the diverse backgrounds of its students. The School
does not discriminate on the basis of race, colour, religion, national and ethnic origin,
sexual orientation, disability or other legally protected class. A generous financial aid
programme enables the School to welcome families of various financial resources.

Interviews, tests, recommendations and school records are used to select students.
None of these sources of information is given arbitrary weight by the Admissions
Committee. Collegiate looks for students who will profit from its enriched programme
and who will be able to contribute their own special talents, abilities, imagination and
curiosity to the School community.

Tuition Information:

Collegiate School bundles its fees into one, all-inclusive charge. With the exception of
~athletic clothing and Advanced Placement examinations, all books, supplies, and
overnight trips are included in this single billing. Also included are lunch, musical
*instrument rental, student accident insurance and tuition refund insurance for early
withdrawal or dismissal.

Tuition at Collegiate is among the lowest of comparable independent schools in the
New York area, due largely to the generosity of alumni, parents and friends past and
present. Revenue from endowment and annual giving supplies over 20% of the
School'’s budget, providing opportunities for enrichment to the programme.

Tuition is payable in three instalments: 15% upon registration, 60% on 31 July and
25% on 31 December. An eight-month payment plan is available through Academic
Management Services.

Tuition 2006-7 Kindergarten - Class XII $27,100 US

Financial Aid: ‘

Collegiate School supports a financial aid programme for families of students who are
unable to meet all tuition costs. While there is an expectation of some tuition payment
from all families, no family should assume that a Collegiate School education is out of
reach for financial reasons. Approximately 20% of the student body receives financial
aid which may include tuition support as well as consideration for various Collegiate
programmes that enrich the experience of the student and encourage the participation
of his family in the life of the School. In determining an applicant's merit, there is no
distinction made between aid and non-aid candidates for admission to the School.



The determination of financial aid awards is based on the financial need of each family
and the availability of funds. Collegiate School attempts to fund the difference
between the cost of educating a student and an individual family's ability to pay tuition.
Each award is a result of analysis by Collegiate School and the School and Student

Service for Financial Aid (SSS).
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ICurrent Issues in the UK]

English newspapers are regularly full of education news and issues. There is no

doubting that the profile of education and interest in it is greater than in New
Zealand.

Key matters raised by the press in the month [ was in the UK included:

1.
2.
3.
4.

Enrolment Issues:

Enrolment issues
Politicising of education

Exam/Coursework debate
The Grammar School debate




Key features of this policy being implemented in Brighton and supported by the Labour
Government include:

1. Living near a good school will no longer guarantee a place.

2. Expelled pupils and recent arrivals to get priority - and all schools to admit "fair”
share.

3. Places at good schools to be awarded by lottery.

4. Children to be bussed cross cities, as in USA.

The intention behind this policy states clearly: "to promote social equity and
community cohesion.” Comment by the press included:

e "its purpose is social engineering first and education second."
o "this measure will only influence class hostility, envy and resentment."

e "the lottery scheme threatens to widen rather than narrow divisions between the
haves and have-nots."

e "Random allocation in the state sector is not exactly going to harm independent
schools."

2. Politicising of Education:
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The major debate over this issue included:

1.

School curriculum has become estranged from the challenge of educating
children.

Issues that are integral to education have become subordinate to the imperative
of social engineering and political expediency.

Schools have become a battleground for zealous campaigners and entrepreneurs
to promote their message.

Increasingly the curriculum is regarded as a way to promote political objectives
and for changing the values, attitudes and sensibilities of children. Citizenship
education is the clearest example of this corruption of the curriculum by adult
prejudices.

Values-led education has helped create a situation where children learn that the
Holocaust was awful, but do not know which country suffered the greatest
number of casualties in the Second World War.

It will produce children who know that the slave trade was bad, but who are
ignorant about how the right to vote was won in Britain.

Increasingly, educators insist that there is no such thing as the truth and
children are instructed that often there are no right or wrong answers. If the
meaning of the truth and the status of knowledge are negotiable, then so is the
curriculum.

Studying a subject is rarely perceived as a good thing in itself. More importantly,
the diminished status assigned to knowledge’ has encouraged a relativistic
orientation towards standards.

Another destructive trend is that the striving for standards of excellence is
frequently condemned as elitist by apparently enlightened educators. Forms of
education that challenge children and that some find difficult are denounced
for not being inclusive.

One of the most disturbing features of contemporary pedagogy is the radically
new way that children are perceived by educators. Children are regarded as
fragile things who cannot be expected to cope with real intellectual challenge.
At a time when schools face difficulties in providing a good education, they are
to be charged with providing happiness lessons.

Educators who have concluded that it is easier to help children feel good than
to teach them maths, reading-and science have embraced emotional education.



Solutions to this increasing problem include:

(a) Education needs to become de-politicised: politicians need to be discouraged
from regarding the curriculum as their platform for making statements.

standards. Anti-elitist education is a masquerade for social engineering. It
needs to be exposed for its destructive consequence on standards in schools.

© We need to rake children more seriously and provide them with a challenging
curriculum that upholds their capacity to engage with knowledge. That is the
best way to make them feel good.

The Daily Telegraph editorialised this:

"The national curriculum is meant to ensure that all children emerge from school
with some rudimentary knowledge. It has failed. As we report today, a devastating
study by the think tank Civitas shows that it is possible to leave school with almost
no knowledge of English literature and only the merest acquaintance with British
history. The report deserves to be taken seriously. Civitas is more than a generator
of ideas. It is deeply involved in education, spreading its gospel among
schoolchildren, raising money for bursaries, even running its own schools. Its staff
are less like modern policy wonks than like the Victorian social reformers they so
admire. When they say that the system is broken, they speak whereof they know.

The problem is that, as this newspaper has argued again and again, schools cannot
be improved by government diktat. The national curriculum is a neat
demonstration of why. It was introduced in 1988 to prevent Leftist teachers from
filling their charges' heads with nonsense. As this report shows, it has been
captured by the very people it was designed to constrain: the type described by the
Mikado's Executioner as "the idiot who praises with enthusiastic tone... every
country but his own". Children thus emerge from school knowing a good deal
about global warming, Mary Seacole and litter, but little (if anything) about
Cromwell, Milton or Brunei.

Instead of depending on a handful of ministers and civil servants to improve our
schools, we should entrust those with the strongest possible interest in the success
of our schoolchildren; their parents. Allow schools to teach what they like, how
they like, and for as long as they like, and leave parents free to choose the most
successful of them. Their millions of individual decisions will be a far more potent
force than the directives of a Whitehall bureaucracy. There is overwhelming
evidence that most parents want their offspring to concentrate on assimilating hard
knowledge; hard both in the sense of "difficult" and in the sense of "having right
and wrong answers". They want children to learn the essential precepts of
mathematics, science, grammar and spelling. They want them to understand the
country in which they are growing up: where it came from and why it is as it is.
Experts have tried and failed to police the system; it's time to give parents their

|
|
|
(b) Society needs to challenge the tendency to lower the status of knowledge and of
chance."



3. Exam/ Coursework Debate: h
e GCSE (Form 5) coursework will be scrapped to stop students getting help from
parents or using the internet, to cheat.

("Controlled assessment")

o This change, introduced by Qualification & Curriculum Authority,, will be
introduced in nine of the most academic subjects including Mathematics,
English Literature, History and Geography.

e There will also be changes to the way coursework is prepared. In future exam
boards will set all coursework and controlled assessments, as well as the exams.
Teachers will continue to mark work but regulators say the new system will
allow more effective moderation.

e Majority of head teachers welcomed this move.

Anendto
mnternet
plagiarism
for GCSEs

4. Grammar School Debate:

This issue became big news again after Tory leader, David Cameron, spoke publicly
about his party's policy towards selective secondary education.

|
|
;
e Instead, students will complete projects in the classroom under supervision.



Cameron's original policy stance (May 20) was followed by a huge public outcry and
division within his own party. Some newspaper headlines were:

"Cameron stages the great grammar school U-turn”

"Grammars sacrificed on the altar of compassionate Conservatism"
"Conservative front bench is right on grammars"

"Mr Cameron is ready to sacrifice the History Boys"

"Exam results boosted by the grammar effect”

What are they thinking of?"

Why are grammar schools back in the news?

It all began with the Conservative Party, which announced last month that if it won the
next general election there would be no return to grammar schools on the grounds that
they do little to benefit children from poorer backgrounds. Instead, the party has
promised to continue Tony Blair's flagship education reform and support the
expansion of the academy schools programme - independent state schools sponsored by
business.

~ Since then, there has been a flurry of opinion on the subject, both in favour of and
opposing a return to the 11-plus and selective education.

The Economic Research Council became the latest group to come out in favour of
grammars, claiming in a report that an increase in the number of grammar schools
would improve the "dire" education standards of the UK. The thinktank also calls for
the creation of cheap, private schools at nursery, primary and secondary levels to
increase competition.

A report earlier this month from the London School of Economics said allowing
children from working-class backgrounds into grammar schools would boost their
results and overall national performance.

Why all the fuss about the Tory announcement!?

The Conservatives have decided to use their opposition to grammar schools - whose
intake is based on selection according to academic ability - to prove their "new
Conservative" political credentials. It's a political gamble which they have probably
worked out is worth the risk. There are still 164 grammar schools left in England -
mostly in the home counties (although there are pockets around England) - and 69
remain in Northern Ireland. The party has calculated that there are potentially more
votes to be gained in declaring there will be no more grammar schools than there is in
promising to expand them.



This isn't new, though. The party leader, David Cameron, promised 16 months ago on
a visit to Essex that there would be no return to the 11l-plus or to grammar schools
under a Conservative government.

Is this stance on grammars a first for the Conservatives?

No. In the 1970s, Margaret Thatcher - herself a grammar school girl - opened the door
for local councils to decide themselves whether their schools should retain their
grammar status when she was the education secretary. She, like Cameron, took a
political gamble. She believed that grammar schools were safe and popular with parents
and councils, who would want to retain them,

But it proved to be a political misjudgement as many councils took the opportunity to
rid their towns and cities of selective state education. The grammar schools that exist
today are left over from that era: their councils stood firm in retaining selection.

Didn't Labour promise to get rid of grammar schools too?

Up to a point. David Blunkett, while education secretary, promised that there would
be no more selection under New Labour, which is one way of saying "no grammars".
But despite the rhetoric it was a battle that he was unwilling to take on. One look at a
amp of England gives a big enough clue to the thinking behind that decision - most of
the 20% of English local authorities which still have grammar schools are of in the key
political battlegrounds of the home counties. Labour probably felt it was too risky to
take on middle England.

" Why has Cameron decided to take on grammars?

He's not actually taking them on. The Tories have promised that the existing grammars
are safe, thus avoiding any potential confrontation with and loss of votes from angry
parents of grammar school pupils. Cameron is hopeful that the party's decision not to
return to grammars, while promising to carry on with Tony Blair's school academies
programme if the Conservatives win the next election, will help him win the votes of
former Labour supporters and take him into Downing Street. He wants to be seen as
the natural successor to Tony Blair. To do that, he has to inherit some of the Labour
leader's flagship reforms and bury others traditionally been associated with his party
which have now become politically expendable.

After a huge internal debate the policy is no clearer. This was especially so after Tory
leadership on 1 June reassured rebels that some new grammar schools could be built.
As the row entered its 16th day, shadow education secretary David Willetts said a Tory
government would allow their creation in areas which already have academic selection.
His remarks came after Dominic Grieve, a highly respected member of the shadow
cabinet, spoke in favour of opening more grammar schools.

Mr Grieve said:

"We must also ensure that if further grammar or secondary schools are needed they can
be supplied within the county."



Mr Willetts told BBC Radio 4's The World at One: "Dominic has said absolutely
nothing that is out of line with Conservative party policy. 1 am fully aware that in a
place with rapid demographic change, like Buckinghamshire, you are inevitably going to
face questions about whether you need to build more schools."

A Tory spokesman said the party's position had not changed and that it had always
accepted population growth might make new grammar schools necessary in areas which
already had academic selection.

But Lord Blackwell, the chairman of the Centre for Policy Studies, described it as a
change of position and frontbenchers suggested it was a "very important” reassurance
for angry MPs.

Alan Johnson, the education secretary, said the Tory leader had been forced into a
humiliating climbdown. "After two weeks of pressure from his unchanged and
unreformed party, David Cameron has caved in."



.. AND, FOR BEST.
" INTERPRETATION :

s

MINISTER...."

THE LAST WORD?]

-the Conservative
spokesmian on -
education David Willetts

announced last week, “entrénches
advantage, it doés not spread it.”

The truth is that grammar schools
have contributed moze to.social
mobility than any other institution
this country-has known. In the
1940s and 1950s, when there was
a grammar school in every town,
more young people from’ o
-disadvantaged backgrounds won
places attop universities than
before or since. Head teachers at
public schools wondered about
their fiture. Why, they asked, - .
would parents continue to pay
huge sums of money for their
child’s education ‘when a similar or
better education was available at no
cost in state gramimar schools?

Then in 1965 Anthony Crosland
vowed that if he did nothingelse
he would abolish every grammar
school in the land. The cull began
and the independent sector ‘
flourished. Now grammar schools
survive, just, in Northern Ireland
and in a handful of local eduication
authorities in England.

4 " cademic selection,” .

OF A PRIME -

THE GRAMMAR
SCHOOL DEBATE

- ironies of modern politics, been
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_Grammars constitute just 5% of
state schools and they routinely '
dominate the league tables. As, of
course, given their selective intake,
they should. But research shows
that children at grammars make
better progress than their peers at

comprehensive schools. Iir
Northern Ireland pupils of all
abilities routinely outpexform pupils
in England at GCSE and A-level.

Not se long ago Willetts,
acknowledging these results,
declared that he was a strong
supporter of selective education. He
has now changed his mind. Why?
Because, he says, new evidence
shows that grammat schools do not
contribute to. social mobility. I do
not believe him.

“His U-turn stems more from his
party’s desire to rebrand itself than
it does from the pursuit of a serious
policy on secondary education.
Grammar schools have been .
jettisoned because they are thought
to smack of & right-wing
Conservative past. The interests of
bright children from disadvantaged
homes have, in one of the bitterest

- sacrificed on the altar of
compassionafe Conservatism.

Chris Woodhead
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TRENDS IN UK EDUCATION

FREER LEARNING

Both Labour and the Conservatives now see merit in allowing schools more freedom
and diversity than the "bog standard" comprehensive has. These are some of the
Initiatives being pursued or considered:

Trust Schools

Many schools are run by local education authorities, but the government is encouraging
them to bring in outsiders and set up trusts to run schools with more autonomy. The
trusts would own the school buildings and the schools would have a greater say over
admissions. The policy has been described as "academieslite". So far, around 100
schools have shown interest.

Specialist Schools

Labour has put in place a programme to encourage schools to specialise in one {(or
possibly two) of 10 areas: arts, business and enterprise, engineering, humanities,
languages, mathematics and computing, music, science, sports and technology.

The government says the programme helps schools "to build on their particular
strengths, establish distinctive identities and raise standards". The schools must still
teach the full national curriculum.

" Vouchers

Both parties have toyed with the idea of giving parents vouchers to pay for education.
This would take the money the government provides for every child's schooling, but
allow parents to spend it on whichever school they liked. Children from poor families
could get higher value vouchers, suggest the Tories.

However, critics say such a scheme would only work well if there were more good
schools to choose from.

CITY ACADEMIES

What is an academy

Academies are state-maintained independent schools set up with the help of outside
sponsors. The Prime Minister, Tony Blair, established academies in 2000 to drive up
standards by replacing failing schools in struggling education authorities. Originally
called city academies, the government has dropped the word "city" because it wants to
introduce them in struggling rural areas as well as the inner city.

How are they funded?

To become an academy, a school must raise $2M, usually from a private organisation,
such as a faith group. The government then contributes typically about $25M. The
private organisation runs the school outside of the local education authority's (LEA)
funding control, but still operates it within all the national requirements for curriculum
and standards.



How many academies are there?

Currently 46 academies have been opened and there are 100 more in the pipeline. The
first three opened in September 2002, nine in September 2003, five in September
2004, 10 last year and 19 this year.

Who are some of the sponsors of academies?

So far, academies have been set up by Sir Peter Vardy, a Christian philanthropist who
has been accused of advocating the teaching of creationism in science in the schools
and Graham Able, the head of the prestigious Dulwich College in London. Other
names coming forward to sponsor schools include BT, Channel 4, University college
London, Microsoft, the BBC, Manchester Airport, UBS and charities such as United
Learning Trust.

Are academies raising standards?

The government claims the average increase across all academies of pupils getting five
good GCSE results is nearly 8%, outstripping the national average of 2.6%. Academies
are, however, starting from a low base because all were failing schools.
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14th Annual IBSC Conference: Boys and their Worlds

 KEYNOTE SPEAKERS

Adam Cox, a leading advocate for the social and emotional well-being of youth, initiated the
Mighty Good Kids™ Workshop for Social and Emotional Development. This programme
helps children with learning or attention problems, Asperger's syndrome, and other behav-
ioural challenges develop social skills in a focused, supportive environment. He is the author
of Boys of Few Words: Raising Our Sons to Communicate and Connect. In this work, Dr.
Cox probes the reasons for and consequences of boys' relative difficulty in communicating
their feelings. Further, he explores how nature and nurture combine with common "boy" is-
sues like shyness, withdrawal, anger, and aggression to discourage the development of broad,
deep, and verbally dexterous social and emotional vocabularies. As a practicing clinical psy-
chologist, author, and lecturer, he helps parents and teachers apply the insights of scientific
research to the everyday challenges of raising healthy children and adolescents.

Joe Ehrmann is an inspirational and dynamic speaker and seminar leader, who works with
organisations and associations to promote growth, teamwork, effectiveness and individual
responsibility. As an educator, motivator, professional speaker and coach for over 25 years,
Mr. Ehrmann is a champion of causes, change and compassion. A former All-American foot-
ball player at Syracuse University and former professional player for the Baltimore Colts, he
now devotes his life to teaching boys and young men a new definition of masculinity,
"strategic masculinity." This definition is based on two things: relationships and having a
cause beyond yourself. He seeks to promote in young men the desire to excel as fathers, hus-
bands, sons, and friends by helping them develop the capacity to love and be loved, by teach-
ing them empathy, kindness, respect, compassion and appreciation. Mr. Ehrmann and his wife
Paula are co-founders of the Building Men and Women for Others (BMWO) organisation,
which addresses these issues of masculinity as well as the issues of violence and child advo-
cacy.

Rob Evans, Executive Director of The Human Relations Service, is a clinical and organisa-
tional psychologist who has served at HRS since 1974. A former high school and pre-school
teacher, and a former child and family therapist, he has worked with families and schools for
30 years. He has consulted to nearly a thousand schools and districts around the country,
working with teachers, administrators, boards, and parents. Dr. Evans’ research interests have
focused on the challenge of leading change in schools and on changes in the family and in the
home-school relationship. He is the author of many articles and two books, Family Matters:
How Schools Can Cope with The Crisis in Childrearing, and The Human Side of School
Change. ,

Stephen Hall is the author of Merchants of Immortality and three other acclaimed works of
science reportage. His latest work, Size Matters: How Height Affects the Health, Happiness,
and Success of Boys-and the Men They Become, explores the biological, psychological, and
cultural aspects of human growth, and grew out of Mr. Hall's experience of childhood and
adolescence as a smaller-than-average boy. Mr. Hall illustrates that people, consciously or
not, attribute positive qualities to tall boys and men — qualities including charisma, leadership,
intelligence, dependability, sex appeal, and the ability to provide. As Mr. Hall puts it, height
matters because it "has an impact on social perceptions, romantic interactions, workplace hi-
erarchies and our self-perception long after we've stopped growing." He writes frequently for
the New York Times Magazine, Discover, and other magazines.




14th Ammual IBSC Conference: Boys and their Worlds

' KEYNOTE SPEAKERS

Rushworth Kidder is the founder and president of the non-profit Institute for Global Ethics.
He is widely known as a provocative speaker and stimulating author and brings more than 30
years of insights to his discussions of corporate and global ethics. The tools Rush Kidder pro-
vides help people challenged by situations with no easy answers see through the complexities
and moral dilemmas to make the best decision. Dr. Kidder’s latest book, Moral Courage, uses
real-life stories from business, education, government, sports, and other areas to explain what
moral courage is, what it does, and how we can develop it. Through his lively, compelling,
real-life stories, he illustrates the fact that our toughest choices are not matters of right versus
wrong but of right versus right. He is the author of seven other books, including How Good
People Make Tough Choices, and also serves as executive editor of Ethics Newsline™, the
world’s first weekly, Internet-based, ethics information service.

Paul G. Kirk, Jr. is a founding Board Member of the John F. Kennedy Library Foundation
and currently serves as Chairman of the Board of Directors. He is Co-Chairman of the Com-
mission on Presidential Debates. He is also affiliated with the law firm of Sullivan & Worces-
ter LLP of Boston, Massachusetts, with offices in Washington, D.C. and New York City. Fur-
ther, he is Chairman and Chief Executive Officer of Kirk & Associates, Inc., a business advi-
sory and consulting firm. From 1985 to 1989, Mr. Kirk served as Chairman of the Democratic
Party of the United States, and from 1983 to 1985 as its Treasurer. He also served as Chair-
man of the National Democratic Institute of International Affairs from 1992 to 2001 and is
the recipient of several awards for his civic leadership and public service. He attended The
Roxbury Latin School and graduated from St. Sebastian’s School.

Thomas Mortenson, Senior Scholar at The Pell Institute for the Study of Opportunity in
Higher Education in Washington, DC, is also the editor and publisher of Postsecondary Edu-
cation OPPORTUNITY, a monthly research letter devoted to analysis and reporting on the
demographics, sociology, history, politics and economics of educational opportunity after
high school. Mr. Mortenson’s policy research focuses on opportunity for postsecondary edu-
cation and training and the ways public policy fosters or impedes access to that opportunity.
He has a special concern for populations that are under-represented in higher education —
most especially populations that have been denied access and opportunity in the pursuit of
higher education.

Steven Pinker is the Johnstone Family Professor in the Department of Psychology at Harvard
University. Until 2003, he taught in the Department of Brain and Cognitive Sciences at MIT.
Dr. Pinker's academic specialisations are visual cognition and language development in chil-
dren; he is most famous for popularising the idea that language is an "instinct” or biological
adaptation shaped by natural selection rather than a by-product of general intelligence.
Pinker's experimental research on cognition and language won the Troland Award from the
National Academy of Sciences, the Henry Dale Prize from the Royal Institute of Great Brit-
ain, and two prizes from the American Psychological Association. He writes frequently for
publications such as the New York Times, Time, and The New Republic, and is the author of
six books, including The Language Instinct, How the Mind Works, Words and Rules, and The
Blank Slate.




Workshop Sessions Attended

The Importance of Tradition in a Boys' School

John Demeny, Head of Middle School, St Beranrd's School, USA

In his splendid The Art of Teaching, Gilbert Highet describes the way tradition shapes
the mind. Tradition offers encouragement: what others have done, the new generation
can do as well. Tradition offers a range of possibilities: the young can see what others
have accomplished and emulate those whom they admire. Tradition offers a sense of
order: generations have come and gone, and yet the school continues, staving off
"spiritual anarchy." Along with a sense of order, tradition encourages responsibility: a
sense of solidarity with humanity, a feeling that helping others is a noble ideal. And
finally, and perhaps the greatest of all of these, tradition offers challenge: as Highet
puts it, "successful rivalry with the past." This workshop examined the questions: how
do boys' schools use tradition to shape their students' minds? Attendees learned about
the many traditions of St Bernard's, a K9 school in New York City, and there was
ample opportunity for discussion.

Achieving Excellence in Boys' Schools through inclusion

Andrew Baker, Deputy Headmaster - Academics, St Stithians Boys' College, South Africa
Gladys Ayaya, Head of Academic Support Department, St Stithians Boys' College, South Africa

In six years, St Stithians Boys' School has moved from being an exclusive and highly
* selective school to an inclusive school that celebrates diversity. The teachers have had
to change their teaching mindsets in order to accommodate boys with diverse needs.
Culture and practices have changed, in terms of enrolment, teaching methods,
assessment, integration of diverse learners, teacher training, and leadership styles. But
in return, their success has been great. Academic results, school ethos and student
discipline have improved, and the boys are more motivated.

Boys in their Boarding Worlds

David Anderson, Senior Boarding Housemaster, Shore School, Australia

Antony Weiss, Housemaster, Shore School, Australia

In this workshop, two experienced boarding housemasters identified and discussed 'best
practice' in boarding. To make the workshop a truly international learning experience
delegates who intended attending the workshop were requested to e-mail discussion
points to David and Antony before the 14th IBSC conference. Discussion points were
researched, prepared and presented by the housemasters from Shore School. The
presentation of each discussion point was followed by group discussion to allow time
for a healthy exchange of ideas and perspectives. Those present were also invited to
discuss an action plan for continuing collaboration among IBSC boarding schools.



The CSBL Boys' Audit: Taking the Personal and Scholastic Temperature of Boys in
School Settings

Richard Hawley, Writer/Consultant, Headmaster Emeritus, USA

Michael Reichert, Psychologist/Director, Centre for the Study of Boys' Lives, USA
Supported by a five-school consortium of schools and in conjunction with University of
Pennsylvania, the Centre for the Study of Boys' Lives (CSBL) is a non-profit organisation
founded in 2001 and devoted to understanding and improving the lives of boys. Its
research and educational programmes promote possibility and integrity in the lives of
boys. This workshop reported on the CSBL Boys' Audit, and recent projects in two boys'
schools. The audit process investigated how boys saw themselves and their school
experience, and assessed how school staff perceived the boys' dimension of the school.
It also attempted to identify and then improve upon a school's distinctive and best
practice for teaching, counselling and coaching boys. The goal of this workshop was to
heighten awareness of concrete practices that are demonstrably effective with boys, as
well as to indicate how faculties might get into an "inquiry mode" that would enable
them to identify those practices in their schools.



Evaluation

The opportunity to take a term off with my wife and travel to the Northern
Hemisphere was tremendous.

After nearly 18 years as a Head of two schools, [ certainly needed the chance to
get away from our busy lives and do some personal research, visit some notable
boys' schools in two different countries, and also meet new colleagues at the

IBSC Conference.

In between this activity we had a superb holiday in Spain and Portugal, two
countries | had never visited previously, and met Auckland Grammar School
old boys in both London and New York at very successful dinner functions.

The school visits were enlightening in several ways but the impression that will
stay with me for ever is the huge commitment in the USA to philanthropy.

Both US Schools had signiﬁcant endowments, one in the vicinity of $250
million (US). ’

There was also a very strong English public school bias in these US schools; in
some ways they were more English than the schools I saw in UK, especially
Roxbury Latin School (the Union Jack was still flown every day, and "Jerusalem"
sang at assembly!)

However, in essence | believe that what we offer as a well resourced state school
is comparable except in the teacher:student ratio (1:6 in US).

Compared to state schools | have previously visited in UK, New Zealand's State
education system is light years ahead and is something we should be proud of
and strive to retain.

The English public schools were quite different. Bolton School (my home town
until T was 13 years old) is the pre-eminent public school in the North West
along with Manchester Grammar, and shares a campus with a separate girls'
school but operates under the same foundation. It is a very successful and
traditional school.

Perse School was an enigma. A school with a long history and great tradition, it

didn't seem to have the same strong boys' school feel that both Bolton and
Bedford had.

Maybe it was the recent introduction of girls at Form 6 and the intention to
become fully co-ed by 2010 that made it have a different feel.

Certainly there is a homogenising of England's public schools and a consequent
watering down of the schools' original strength and character as they strive to
provide all things to all people.



ltis purely observation but over the last 10 years | have visited a number of
schools in the UK and it seems to me that the very few single sex public schools
left are so good - they seem to pull together more, have a more common aim
and be more comfortable with their identity. [ guess they stick to what they are
good at and are not distracted by fads or trends that may or may not be worth
while.

Certainly Bedford School was in this category - a very traditional, confident,
successful boys' school which turns out terrific all-rounders (sport, music and
academic all strong). Their music department facilities were superb and their
cricket wickets unbelievably good!

I have previously commented on the current educational issues in the UK,
The conference was interesting and I loved Boston as a city.

The conference was dominated by schools from USA, UK, Australia and South
Africa.

However, there were six schools from New Zealand, all state funded except for
Dilworth - Auckland Grammar School, Palmerston North Boys' High School,
Christchurch Boys' High School, John McGlashan, Shirley Boys' High School.

In fact the only state schools present were from New Zealand; all the rest were
independent.

The Conference focus was really centred around pastoral care, ethics and
philosophy.

It was not essentially a conference for Heads but rather for anyone interested in
boys' education, and in trying to be so broad it perhaps didn't have the focus I
was looking for.

Nevertheless, it was interesting, helpful with networking, allowed time to get to
know better my colleagues from New Zealand schools, and opened my eyes to a
number of different ideas and approaches.

In 2009 this conference organised by IBSC will be held in New Zealand and
hosted by Lindisfarne College in Hawkes Bay. No doubt all boys' schools in
New Zealand will be called on to help, and having attended this one in USA
and a previous one in UK, I am sure New Zealand can host a superb conference
and learn from our experience this year in Boston.

This Ministry initiative is a superb way of allowing long-serving Heads to reflect
on education generally, on their school in particular and on the future, things
we do not have time for usually in our busy existence.



| also conducted my own personal research on an issue that interested me
personally but have not included this in my report, but am happy to elaborate
further if required.

All told, a wonderful experience and my thanks to the Ministry for the award.
[t was for me a time of research, reflection and re-invigoration.

John Morris
Headmaster
Auckland Grammar School



